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The 21st century inherited unparallel multifaceted growth and 
development of the 20th century. Space was conquered, and human capacities 
challenged and even overcome by computers. Apartheid and colonialism 
vanished. The concept of global village became visible. The denizens of the globe 
became neighbours. Human drudgeries were reduced. So much more could be 
said on the brighter side (Venkataraman, 2002), Unfortunately there is an 
extremely dark side as well. 23% of the world’s population is still living in 
extreme poverty. Primary school enrolments still stand at 84%. The richest 5% 
of the world’s population have incomes 114 times more than that of the poorest 
5%. Everyday more than 30,000 children around the world die of preventable 
diseases. In Bostwana, more than a third of adults suffer from HIV/AIDS 
(UNDP, 2002). And the list just can’t be exhaustive. 


The diversities; particularly the gap between the rich and the poor; have 
not reduced. In some sense several of these have increased. [Illiteracy and 
ignorance continue to support exploitation and sub-human living. Nearly a 
quarter of world’s population remains hungry. Nearly three quarters of world 
resources are still cornered by less than a quarter of the people. Democracies 
have apparently been strengthened. Communism has withered away. But the 
issues of equality even amongst sovereign nations remain elusive. The global 
village in reality could make every human being a neighbour of everyone else. 
Are we really becoming evolved human beings who would not only live in the 


neighbourhood but also become neighbourly? 


The proceeding century gave great hopes to people particularly in the 
countries, which were exploited by alien masters for centuries and were often 


designated as colonies, underdeveloped nations or as developing countries. Some 


of them have been able to respond effectively to the hopes, expectations and 
aspirations of their citizens. In majority of the cases, people stand disillusioned. 
Democracies, quite often taken over by military regimes have brought corruptions 
and exploitations in different forms and formats. Those who were suffering 


earlier continue to suffer more and perhaps in more ways. 


20th century was the first time ever that Universal Elementary Education 
was discussed globally and every nation resolved to strive to achieve this goal. 
Educational expansion has been an unparalleled phenomenon. The challenge still 
remains enormous in proportion and magnitude. The war against poverty, 
unemployment, exploitation and 1ll-health often gets relegated to background as 
the battle of political egos, mutual distrust, religious differences, bigotry and 
fanaticism looms large globally; at one place or other. The world, in spite of all 
the advances, achievements, resolutions and resolves remains an unpeaceful and 
violent place to live in. Millions of refugees and victims of violent conflicts have 
probably one question to ask - why all the progress and growth has been so 
mechanical, materialistic and self-centered? What has happened to the basic 
human instinct of ‘love thy neighbour’? Why have human beings slowed down in 
growing up spiritually? What has happened to moral, ethical and humanistic 
values preached by every civilization everywhere from times immemorial? 
Efforts to establish interfaith dialogues, initiatrves towards nurturance and 
incuication of values and efforts to make people learn ‘how to live together’ are 
not bearing much visible fruits. How could one delineate strategies as to the 


causes and the reasons for such inhuman rather anti-human developments? 


I had two unique opportunities to interact with a large number of teachers, 
teacher educators, educationists, parents and enlightened citizens throughout the 
country during the last decade of the 20th century. Initially, it was the nation- 
wide process of consultation with the different groups of stakeholders in 
education to develop a curriculum framework for teacher education in India. It 


was released in August, 1998. Subsequently, it was a similar but more intensive 
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process of consultation to develop the curriculum framework for school education 
for the initial years of the twenty first century for the country. Everywhere, 
practically in every discussion and interaction one single issue emerged most 
prominently in different forms: What has happened to values? Why the education 
1s not contributing towards inculcation, nurturance and development of values? If 


education would not accept this challenge who else would? Who else could? 


Education systems obviously have a responsibility. There are innumerable 
instances and examples of the same everywhere I came across a book in The 
NCERT library titled “Spirituality in Elementary Schools”, planned in 1945 and 
published in 1947 The Principals Association of United States of America, 
Washington, DC .published it It contains contributions from the Principals of 
Schools on how they were making attempts to bring in spirituality m their 
programmes and practices in schools. Teachers of the then victorious nation were 
probably not content with a victory in the war alone Though they knew it was a 
big achievement but human being need bigger achievements and these can only 
come through proper nurturance of spiritual values and spirituality Globally, 
every nation 1s concerned and is paying attention to values in life and the need to 
understand and internalize spirituality. But, in India, the land of multi-religions, at 
the end of 20th century, a handful of intellectuals are raising reservations about 
the proposition made to the nation that India needs a system of education, which 


should not ignore spirituality and inculcation of values 


In Indian context, the post-independent period, though preceded by 
Gandhian influence and values has witnessed gradual erosion of essential moral, 
social and cultural values The disregard for value system is wide-spread In 
practical terms, the potential of the value-based system to contribute to the growth 
of the nation and its citizens almost stands ignored The race for materialistic 
gains has obliterated pursuits of spirituality and human values, which have been 
characteristics of Indian ethos and psyche, Teachers were supposed to be 


embodiments of knowledge as well as practitioners of moral and spintualistic 
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values. As Acharyas, they were supposed to be the role models not only for * 
young children but also for the entire community. They were supposed to nurture 
the young generations in their own manner and style and prepare almost everyone 
to attempt and realize the ultrmate purpose of human life, while living a good 
quality life in the community. Schools could develop as the nurseries for value 
inculcation, value development and value nurturance. It was also expected that 
value education would lead to self-recognition that in turn would facilitate the 
spiritual march from the level of sub-consciousness to that of super-consciousness 


through the different intermediary stages (NCERT, 2000). 


Perceptions about the teachers and expectations from teachers have also 
changed over the last five decades. The teacher-community relationship has 
undergone a downward slide. The environment external to school education has 
created its impact on not only the way the education system functions but also on 
the very approach and attitude of teachers In spite of such temporary distortions, 
the nation still looks towards its teachers with great expectations The country 
needs value enriched citizens Education can contribute most substantially. 
People still expect that value-based education would help the nation fight against 
all kinds of fanaticism, 11]-will, violence, disharmony, corruption, exploitation and 


mutual hatred. 


Indian society has generally derived its values from the religions of the 
peoples of India. Indian state is secular but the society is religious. This, in fact, 
supports and augments secularism. Perhaps school alone could be able to achieve 
the dream of Gandhi, as quoted by Palkhivala (1994): 


“Gather together under one banner all men from all religions and races of 
India and infuse into them the spirit of solidarity and oneness to the utter 
exclusion of all communal and parochial sentiments.” 


“By religion, I do not mean formal religion, or customary religion, but that 


religion which underlines all religions, which brings us face to face with 
our Maker.” 
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For Gandhiji, all religions were different roads converging towards the 
same point. Hence following a particular road was immaterial and a personal 
choice so long as the goal was the same. His goal was an ordered moral 
government of the universe. He always maintained that to him ‘religion should 
pervade everyone of our actions’. He highlights his perception on several 
occasions (Palkhivala, 1994): 


“The need of the moment is not one religion, but mutual respect and 
tolerance of the devotees of the different religions. We want to reach not the dead 
level, but unity in diversity. The soul of religions 1s one, but it 1s encased in a 
multitude of forms. The latter will persist to the end of time”. At one stage, India 
needed to free itself from the alien yoke. Today, it needs leaders of the people 
with commitment, dedication and devotion at the level of the leaders of pre- 
independence era. Gandhiji inspired majonty of them. My life is my message 
said Gandhi and India understood it. The Gandhian thinking underscores several 
recommendation of the Education Commission. The same inspiration has led the 


National Curnculum Framework to state: 


“Another significant factor that merits urgent attention now is 
religion. Although it 1s not the only source of essential values, it 
certainly is a major source of value generation. What 1s required 
today 1s not religious education but education about religions, their 
basics, and the values inherent therein and also a comparative 
study of the philosophy of all religions”(NCERT, 2000). 


Why do our own people undermine Indian achievements and contributions 
to human civilization? This can be understood only when one refers to the 
genesis of the inherited system of education. To do so, one has to go back to the 
proclamation of Macaulay’s minutes of 1835. The approach advocated by 
Macaulay and its subsequent impact is now well known to teachers and 
educationists. Macaulay did not have any faith in the indigenous Indian literature 
and knowledge. It is another matter that vidya, shiksha, jyana, taleem, ilm have 


always been in the forefront of Indian thought, action and deed. 
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Macaulay minutes state, “intellectual improvement of the people has to be 
the main task of East India Company.” It further observes, “the Dialects 
commonly spoken among the natives of this part of India contain neither literary 
nor Scientific information and are, so poor and rude that, until they are enriched 
from some other quarters it will not be easy to translate any valuable work into 
them”. He is very clear about his perceptions: “I am quite ready to take the 
oriental learning at the valuation of orientalists themselves. I have not found one 
among them who could deny that single shelf of a good European library was 
worth the whole native literature of India and Arabia. The intrinsic superiority of 
the western literature is, indeed, fully admitted by those members of the 
committee who support the oriental plan of education. Macaulay goes on to add: 
“What we spend on Arabic and Sanskrit 1s not merely a loss to the cause of truth, 
it is bounty money paid to raise up champions errors. Assuredly it is the duty of 
the British Government in India to be not only tolerant but neutral on all religious 
questions.” Macaulay further expressed “We must at present do our best to form 
a class who may be interpreters between us and the millions whom we govern, a 
class of persons, Indian in blood and colour, but English in taste, in opinion, in 


morals, and in intellect.” 


Macaulay’s policy has yielded the mtended result. A small group of 
persons have assigned themselves a new role to thrust their own definition of 
secularism on the nation. Secularism to them means: Religion is to be discarded 
and disregarded in thought, action and deed. Their present dictum is ~ ‘None can 
mention religion in any form in schools, we are secular!’ Amazing, some of them 
also declare themselves to be the only custodians of the legacy of Gandhi. 
However, when one peruses the Gandhian ideas, one is confronted with his 
clarity, vision, perception, and universality. Unfortunately, some have 
misinterpreted his views. Several existing problems are the consequence of the 


same. 


PAGE 6 


Basic Values 
In India, achieving social cohesion and national integration and nurturing 


the ethos of learning to live together have to be the prime objectives of education 
at this juncture. Needless to say the world needs more enlightened citizens, 
tomorrow. Most substantial contribution to the same would come from good 
quality education. This is recognized and acknowledged world over Satya, 
Dharm, Shanti, Prem and Ahimsa have been preached consistently by the sages 
and seers, by the saints and sufis in the continuity of Indian culture, tradition and 
hentage. Satya has been acknowledged as the highest religion, Dharma 
encompasses righteousness, nobility and exemplary aacharan. Nani Palkhivala 
elaborates Shanti as ‘the calm of the mind, the seremty, inner peace and total 
stability within yourself which alone enables you to possess your soul before you 
die’ He further envisions Prem ‘as the greatest force in the world for which there 
has never been a substitute in the past nor would be in future’. It 1s so well 
embedded in the Indian ideal of ‘Vasudharva Kutumbakam’ Regarding Ahimsa, 


J Robert Oppenheimer wrote in “Einstein A Centenary Volume’ 


“Einstein is also, and J think nghtly, known as a man of very great 
goodwill and humanity. Indeed, if I had to think of a single word 
for his attitude towards human problems, I would pick the Sanskrit 
word Ahimsa, not to hurt, harmlessness” (as quoted in Palkhivala, 
2000) 


A few people have apprehensions by renewed emphasis on values in 
school education and the need to make children being aware of the basics of all 
religions of the people of India For them, it is against secularism. Can such a 
high level of philosophical thought resulting out of contemplation, meditation and 
search be ignored by anyone? India needs to unearth what it has achieved much 


earlier than others in knowledge, wisdom and spirituality. 
The present need is to enable the learner to acquire knowledge and skills 
to develop concepts and inculcate values commensurate with social, cultural, 


economic and environmental realities at the local, national and universal levels. 
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The social values, aimed at friendship, co-operation, compassion, self-discipline, 
courage and love, for social justice have to be internalized. Truth, nghteous 
conduct (Dharma), peace, love and non-violence form the core universal values 
for every one and none can have any dispute about it, no matter whatever be the 


pluralities and diversities of different kinds. 


Experts are also of the opinion that different values need to be integrated 
at different levels of education, starting from primary stage itself, Necessary 
precautions have also been highlighted as a word of caution. ‘Education about 
religions must be handled with extreme care, All steps must be taken in advance 
to ensure that no personal preyudice or narrow minded perceptions are allowed to 
distort the real purpose of this venture and no rituals, dogmas and superstitions are 
propagated n the name of education about religions. All religions therefore have 
to be treated with equal respect (Sarva Dharma Sambhav) and that there has to be 


no discrimmation on the ground of any religion (Panthnirapekshata)’ 


Educationists, teachers, teachers educators who understand the present 
educational needs, have suggested the mclusion of certain aspects for 
emphasizing the need to develop key qualities like regularity, punctuality, 
cleanliness, sclf-control, industriousness, willingness to serve, creativity, 
sensitivity to equality, fraternity and others. This 1s a treasure that India has 
discovered 1n spirit, spirituality, dharma, knowledge and wisdom long ago but still 
remains untapped and unused Children surely deserve an education rooted to the 
composite culture of the country, which is committed to progress. Nan: Palkhivala 


(2000) very well illustrates 1t: 


“It has been my long-standing conviction that India is hke a donkey 
carrying a sack of gold - the donkey does not know what it 1s carrying but is 
content to go along with the load on its back. The load of gold 1s that fantastic 
treasure - 1n arts, literature, culture, and some sciences like Ayurvedic medicine - 


which we have inherited from the days of the splendour that was India. Adi 
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Sankaracharya called 1t “the accumulated treasure of spiritual truths discovered by 


the Rishis.” Rabindranath Tagore said, “India 1s destined to be the teacher of all 


lands ” 


Needless to say that after a period of nearly 3000 years of highest level of 
intellectual contributions in these areas, there was a period of decline but the spint 


never vanished. Sri Aurobindo predicted that India would be the moral leader of 


the world. 


“The Indians must have the firm faith that India must rise and be great and 
that everything that happened, every difficulty, every reverse must help and 
further their end.. The morning was at hand and once the light had shown ttself, 
it could never be mght again. The dawn would soon be complete and the sun 
rises over the honzon. The sun of India’s destiny would rise and fill the entire 
India with its light and overflow India and overflow Asia and overflow the world. 
Every hour, every moment could only bring them nearer to the brightness of the 
day that God has decreed.” 


Essentially the first and foremost value which inspired the philosophy of 
education in Ancient India was that of quest for liberation of the individual from 
the bondage of evil (NCERT, 2002) The second simultaneous value 1s that of 
tolerance or forbearance and the third is the fundamental principle of Nishkama 
Karma, devotion to duty without expectations. Every generation expectedly 
should be the inheritor of the wisdom and experience of preceding ages and of 
people. Education should contribute in this understanding, appreciation and 
analysis. And take away the individual from narrow and selfish ends. 
Identification of the objectives of life comes through the value of compassion. A 
symphony of self, society and nature prepares him to serve, to change and to 
contribute to the change for the good of others. Can education set aside its 
responsibility to nurture the individual? Empowering him/her to achieve harmony 
within himself/herself and with the world outside? Education lights the path of 
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spirituality and in fact 1s so accepted by the world religions. Education prepares 
the human beings to strengthen their inner strength that enable them to face the 
sought and sorrows, tragedies and treasures with dignity and grace. It eventually 
leads to the search of immortality. No better description of the objectives of 
education could be there than the one made in Brihadaranyaka Upanishad in the 


prayer: 


‘‘Asato ma sadgamaya 
Tamaso ma jyotirgamaya 
Mrityor ma amritam gamaya.” 


Lead us from the unreal to the Real 
Lead from darkness into Light 
Lead from death unto Immortality 


Key Elements 

Educationists and stakeholders need to examine whether our educational 
system really prepares children to have an integral view of life. Never before we 
had such resources and support to gather more information, more facts and more 
knowledge as today. Have we really become wiser also as human community? 
Why have we not won over narrow considerations, trivialities of differences, 
which lead to inhuman strategies and in sufferable pain of innumerable human 
beings? To understand and appreciate the situation, it would be necessary to 
understand the significance of humanistic, cultural, ethical and moral values. A 
peripheral analysis of visible conflicts alone would not give lasting solutions. 
These are the days when it is often said that a political solution is much better 
than a military solution. Probably no political solution could be ever lasting as 
politics is quite unpredictable. It is the value, which persists and upgrades, 
energizes and nurtures wisdom. That alone could give solutions to the problems 
created by human beings themselves, the consequences of which they themselves 
suffer most. Social values and social structures are influenced by the changes; 
moral standards also take new forms and shapes. However, the moral, social and 
cultural values remain promiment and that alone provides support base to the 


social structures. The pace of change often creates confusion among yo += bet 


PAGE 10 


societies and communities, which are usually attuned to taking a slow view of the 
changes. Probably we have to adopt a fast track strategy everywhere including 
education and prepare to run on the same to ensure that our system do not lag 


behind in the race for a better quality of I1fe. 


Perceptions on the need, nature and necessity of value education in 
schools are primarily drawn from the National Policy on Education, 1986 It 
takes note of the growing concern over the erosion of essential values and the 
increasing cynicism in the society Curnculum renewal and development needs to 
respond to this situation. (Education 1s universally accepted as a forceful tool for 
cultivation of social, ethical, moral and humanistic values ) The National Policy 
on Education also takes note of the fact that in a culturally plural society one has 
to be extremely cautious in approach and conscious of the sensitivities before 
embarking upon a programme of development and nurturance of values Ina 
secular society, education should foster universal and eternal values oriented 
towards unity and integration of people and targeting to achieve social cohesion 
and understanding The Policy highlights and expects value education to help 
eliminate obscurantism, religious fanaticism, violence, superstition and fatalism 
In addition, it expects a combative role which value education has to perform in 
making people familiar with the rch cultural heritage and the composite culture 
of India, the Indian thought and approach to national and universal goals and 
perceptions Needless to say these are high expectations and pose a great 
challenge primarily before school education system. It can no longer ignore any 


of these aspects or expectations 


It 1s true that schools and educational systems are not isolated islands 
They can’t remain untouched by the prevailing mood of indifference and even 
disregard to the entire value system. To say the least, value system 1s crumbling in 
practically every aspect of human endeavour and ingenuity. At the same time the 
task of guiding the nation and the national psyche has traditionally been the 


responsibility of the educational system, particularly of teachers. Consequently, 
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the present systems of school education, in whatever shape and condition it 1s, has 
to accept the challenge and strive to restore and sustain the universal and eternal 
values oriented towards the unity and integration of the people, their moral and 
spiritual growth It has to prepare them to unearth the ‘treasure that lies within 
them’. It has been beautifully enunciated, elaborated and expanded by the Delors 
Commission Report entitled “Learning the Treasure Within”. No system of 
education can neglect the fact that every human being need to grow spirituality 
and develop capacity to ask the question “who they are, and what 1s the ultimate 
purpose of human life”. Only a proper value education would facilitate their 
spiritual march from the level of sub-consciousness to that of super-consciousness 
through different intermediary stages. The war against fanaticism, violence, 
dishonesty, avarice, corruption and exploitation, fatalism and other ills can never 
be won unless and unt] a strong base of values get internalize by a large number 


of citizens, if not by all. 


One of the foremost values is the need for strengthening the national 
identity and promoting national integration Towards this the Constitution of 
India enshrined certain basic values, These were identified as core components of 
the curriculum in the National Policy on Education, 1986. They remain valid in 
much greater magnitude on each passing day. These are’ The history of India’s 
freedom movement; The Constitutional obligations; the content essential to 
nurture national identity; India’s common cultural heritage; egalitarianism, 
democracy and secularism; equality of sexes; protection of the environment; 
removal of social barriers; observance of the small family norm; and inculcation 


of scientific temper. 


The Fundamental Duties as laid down in Article 51A of Part IVA of the 
Indian Constitution, also have to be included in the core components. These are 
to; (a) abide by the Constitution and respect its ideals and institutions, the 
National Flag and the National Anthem, (b) chensh and follow the noble ideals 


which inspired our national struggle for freedom; (c) uphold and protect the 
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sovereignty, unity and integrity of India; (d) defend the country and render 
national service when called upon to do so; (e) promote harmony and the spirit of 
common brotherhood among all the people of India transcending religious, 
linguistic and regional or sectional diversities; to renounce practices derogatory to 
the dignity of woman; (f) value and preserve the rich heritage of our composite 
culture; (g) protect and improve the natural environment including forests, lakes, 
nvers, wild life and to have compassion for the living creatures; (h) develop the 
scientific temper; humanism and the spint of enquiry and reform; (i) safeguard 
public property and abjure violence, and (j) strive towards excellence in all 
spheres of individual and collective activity so that the nation constantly rises to 
higher levels of endeavour and achievement. (NCERT, 2000). 


The issue of core elements and fundamental duties needs to be viewed 
comprehensively and in synergy. The two are intertwined and inter-linked. The 
relationship of human nghts and human duties is best illustrated by an anecdote 
from the life of Mahatma Gandhi. It is said that Gandhiji was consulted by the 
UNESCO in finalizing the draft of the Charter on universal declaration of human 
rights. Gandhiji wrote back “My illiterate but wise mother had advised me much 
earlier in my life that everyone must do his duty so that others can get their 
rights.” I have never seen a more forceful statement than this on the power of 
values internalized and inculcated at childhood. This one simple statement in 
appropriate elaboration could become the beacon light for value education in 


schools. 


To achieve this, India needed its own system of education. Mahatma 
Gandhi very well summarized Macaulay’s minutes and the resulting disaster in 


his famous speech of 1931. 
“That does not finish the picture. We have the education of this future 


state. I say without fear of my figures being challenged successfully, that today 


India is more illiterate than it was fifty or a hundred years ago, and so is Burma, 
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because the British administrators, when they came to India, instead of taking 
hold of things as they were, began to root them out. They scratched the soil and 
began to look at the root, and left the root like that, and the beautiful tree perished. 
The village schools were not good enough for the British administrator, so he 
came out with his programme. Every school must have so much paraphernalia, 
building, and so forth. Well, there were no such schools at all. There are 
statistics left by a British administrator which show that, in places where they 
have carried out a survey, ancient schools have gone by the board, because there 
was no recognition for these schools, and the schools established after the 
European pattern were too expensive for the people, and therefore they could not 
possibly overtake the thing. I defy anybody to fulfill a programme of compulsory 
primary education of these masses inside of a century. This very poor country of 
mine is ill able to sustain such an expensive method of education, Our state 
would revive the old village school master and dot every village with a school 


both for boys and girls.” 


Initiatives 

Even prior to Gandhiji, Indian luminaries of freedom struggle strove to 
enlighten the Indians about their own knowledge, scholarship, achievements and 
contributions of the past. These included Swami Dayanand (1825-83), Dadabhai 
Noroji (1825-1917), Bal Gangadhar Tilik (1856-1920), Gokhley (1866-1915). 
Contemporary thinkers like Rabindranath Tagore (1861-1941), Sri Aurobindo 
(1872-1950), Dr. Zakir Hussain (1897-1969) worked in this direction. Various 
institutions were established and strategies evolve towards developing character 
and commitment and internalize values among the citizens. Gandhiji’s Nai 
Taleem had very important component of value education. Values emphasized 


were cooperation, dignity of labour, simple living and sharing. 
After independence almost all the committees and commissions have 


emphasized the need for value education. Some of the important milestones in 


value education have been the recommendations of University Education 
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Commission (1948-49), Secondary Education Commission (1952-53), Shn 
Prakash Committee (1961), Education Commission (1964-66), National 
Commission on Teachers (1983). The Standing Committee of the Parliament has 
made some very bold and practical recommendations for Ministry of Human 
Resource Development under the Chairmanship of Shri S B. Chavan. Its report 
was presented to the Parliament of India in February 1999. Its recommendations 
on value education and religion have been included comprehensively in the 
curriculum framework for school education published in November 2000 It is 
also relevant to note that the Committee on the teaching of fundamental duties to 
the citizens of India submitted its report in the year 1999. The two documents 
together emerge as the manifestations of nation’s concern on human rights, duties 
and values The absence of these three 1s eroding the body politic of the nation 

The maximum suffering is inflicted upon Gandhiji’s ‘last man’. One may hasten 
to add that practically everyone suffers when values get eroded We are 
expenencing this scenario in India. It is in spite of the fact that at the policy level, 

education system in India consistently emphasizes the need to integrate values in 
all aspects of school education, Somehow at the implementation stage the policy 


formulations have not been transformed into pragmatic strategies. 


Globally India 1s recognized as the ‘Guru’ in spiritual understanding and 
appreciation, There is a growing concern on some kind of indifference that exists 
in the educational system towards basic values in the post-independence period. 
The understanding of basic tenets of the religions of the people of India in nght 
spirit is essential for social cohesion and mutual respect. This makes it imperative 
for the school curriculum to include inculcation of basic values and an awareness 


of all the major religions of the country as a curricula component. 


Approaches in Value Education 
One more model, which has been put to practice at several places, consist 
of value education being taught as a separate subject with a different curnculum 


and a different teacher. Those who are inclmed towards this approach have 
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provided for a school programme for the same and they strive hard to develop 
specific textual materials. This contradicts the dictum that values cannot be taught 


but they can only be caught. 


The Second model is to the judicious integration of the identified values 
with all the subjects of study in the scholastic areas and all the activities and 
programmes in the co-scholastic areas. Educationists, teachers, teacher educators 
and other stakeholders within education endorse the value-integrated curriculum. 
This has emerged during the nation wide consultations during the past two years, 
Through such an approach the goals and objectives of value inculcation could be 
achieved in the classrooms, in the playgrounds, in cultural programmes, 
community interaction and such other activities. The National Curriculum 


Framework for School Education proclaims: 


“A comprehensive programme of value inculcation must start at 
the very earliest stage of school education as a regular part of 
school’s daily routine. The entire educational process has to be 
such that the boys and girls of this country are able to know 
‘good’, love ‘good’ and do ‘good’ and grow into mutually tolerant 
citizens. The comparative study of the ‘philosophies’ of religions 
can be taken up at the secondary and higher secondary stages.” 
(NCERT, 2000). 


Of course, there 1s the school of thought followed by small group of 
people who could not like values to be touched by a pair of tongs in school 
education. These are the people who are afraid of the mere mention of the terms 
like values, culture, religion or heritage. They find it extremely sensitive in a 


pluralistic society. This probably 1s the most perilous approach. 
The integrated approach on the other hand considers every teacher as a 


teacher of values. Every curnculum development as a value development. It 


acknowledges that every subject of the activity provide scope for the same. 
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In the Indian context, several voluntary agencies and other institutions 
have developed their own models and approaches of value inculcation, 
development and nurturance. Their success depends upon the commitment of 
those who initiate, expand and extend. The response may range from full 
acceptance or indifference or total alienation. Some parents and schools may be 
very enthusiastic. Others may not be so enthusiastic but, even they would like the 


best of values to be nurtured and internalized 


It could be termed a cliché if one reiterates that this is the time to focus on 
values in education more prominently than ever before. Evolving suitable and 
result oriented strategy for implementation is to be accepted as the joint 
responsibility of the school, the teacher and the community. All of them need to 
work together. This trinity can seek guidance and support from other sources as 
well. Eventually, it is the level of their internalization of the goals and obyectives 
and their personal commitment that would matter. An institution could consider 
using some of the following as inputs to a comprehensive integrated strategy for 


value inculcation: (Rajput, 1999) 


A critical look at the curricular materials from the point of view of 
potentialities and possibilities of utilising each one of these for value 
enrichment with suitable changes in the teaching learning strategies. This 
would need no extra time and result in no additional curriculum load. 


e Continuous review of co-curncular and extra-curricular activities which 
could help in value education through participating, experiencing, 
working, playing and learning together. These could create great impact 
on individual learners, particularly in broadening their approach and 
attitudes towards life; 


e A large number of persons and groups work selflessly for the deprived and 
downtrodden and serve others, Interaction with them could really create 
perceptible impacts; 


e Utilisation of available folklore, national monuments, forms of folk 


culture and indigenous expertise to imbibe a sense of belonging and pride. 
This could be attempted in every place by every alert teacher; 
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Environment, energy, pollution, population and such other issues could be 
the talking points in seminars and discussions amongst the peers. Invited 
experts could assist these; 


Utilisation of community resources and expertise through intensive 
interaction; making the community realise that the institution belongs to 
them could lead to several value related activities; 


Providing interaction opportunities with persons of unimpeachable 
character, sacrifice, creative abilities, literary tastes or scholarly attitudes, 
whose mere presence motivate others; 


Developing an interactive environment 1n the institution that nurtures the 
urge for more knowledge, scholarship, learning and willingness to take 
responsibilities. Participatory programmes like dances, drama, debates or 
sports, in which both the staff and the students participate could enliven 
the atmosphere. All functions, programmes, celebrations, gatherings need 
to ensure that no group or community feels neglected or isolated; 


Make the institutions responsive to emergencies like floods, fire, drought, 
etc. This would strengthen mutual relationship with the society; 


Visits to institutions, establishments, centers of creative arts, zoos, 
museums and homes for the aged and handicapped not only to enhance 
knowledge and understanding, but also generate appreciation and 
empathy; 


Cleanliness within the institution helps, in a big way. Development of 
aesthetic sensibilities is a basic imperative of individual preparation; 


Examples from social life of the. institutions and community that reinforce 
human aspects of individual efforts and group efforts need to be 
disseminated and discussed These create a lasting impression. 


Task Ahead 


The strength of the bond between the teacher and the learner is critical not 


only to the process of teaching and learning but also to the growth of the two. 


Teacher acts as the catalyst in developing the skills of thinking, observing, 


interpreting and inferring amongst the pupils. Teacher’s role extends far beyond 


the mere transmission of information or helping children prepare for higher scores 


in public examinations. The eternal expectations from the teacher-pupil 


relationship 1s that 1t would lead to full development of the latter’s personality. It 
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still remains high in the psyche of every community. The basic seeds of eternal 
values are sown in early stages. The school and the teacher nurture them. The 
family assists the process. For every teacher to become a teacher of values, 
certain basic inputs must become critical components of the teacher preparation 
processes. Only those committed to life long learning, filled with curiosity, 
equipped with scientific temper, willing to acknowledge their mistakes and 
having an open mind could really think of becoming such teachers. Only they 
would receive love, affection and respect from their charges. The entire process 
of teacher education, which has remained rather stagnant for decades, needs to 
identify the challenges before it and prepare to respond to these without any 
delay. While professional competence is essential, more essential 1s the 
inculcation of that diminishing quality, the commitment amongst teachers. It 
could be seen as commitment to the learner, to the community, to the profession, 
to excellence and to values. Preparation of and support to good quality teachers 
must remain the top prionty in any initiative for value inculcation and 
development The issues like recruitment procedures, initial education, in-service 
education of teachers and avenues for their professional growth and development 


deserve a fresh approach and a dynamic attitude 


Confucius when asked whether 1t was necessary to serve gods, replied 
“you do not know how to serve your fellowmen; how can you serve gods?” 
Swami Vivekanand exhorted, “‘ If you want to serve God, serve men.”. Schools 


need to prepare pupils who would serve others 
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